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2.1. Assessment must be designed to: 

¶ be effective in encouraging a high standard and depth of learning; 

¶ be authentic and reliable; 

¶ be consistent in level and challenge across comparable modules; 
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student progression and student award outcomes. 

 

3.5. Module Boards confirm a student’s performance and/or achievement at modular 

level. Confirmed module marks are reported to the Progression and Awards 

Board so that student progression and award decisions may be made. 

 

3.6. Programme Committees are responsible for maintaining academic standards and 

the quality of the students’ learning experience in the programmes for which the 

committees are responsible. 

 

3.7.
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6. Communicating assessment requirements 
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8. Submission 

 

8.1. Electronic Submission 

8.1.1. The standard mode for submission of coursework is electronic, via the virtual 

learning environment platforms. The facilities for electronic submission will be 

established specifically within each module site on the virtual learning 

environment, and the arrangements will be clearly communicated to 

students. Where there is an exemption from the requirement for electronic 

submission, this must be communicated to students in the relevant module 

handbook and on the virtual learning environment. 

 

8.2. Anonymous marking 

8.2.1. To protect students from unfair
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9.1. An assessment may serve one or more of three broad functions, namely: 

 

¶ Diagnostic – to determine how well a learner is prepared for a 

given programme of study or module and identifying gaps which 

can then be addressed. 

¶ Formative – designed to help learners learn more effectively by 

giving them feedback on their performance and how performance 

can be improved and/or maintained 

¶ Summative – measuring the extent of a learner’s achievement in 

meeting the assessment criteria and contributing to the final results 

for a level or the programme as a whole. 

 

9.2. The function of the assessment must be set out clearly for students. 

 

10. Formative Activities and Assessment 

 

10.1. Before any summative assessment(s) students must be given the opportunity to 

evaluate their learning and to get feedback designed to assist them to improve 

their learning. Formative activities and formative assessment provide students 

with developmental support in a timely manner so that they have a real 

opportunity to improve their performance. It helps students to take greater 

responsibility for their own learning, to understand what constitutes good 

performance, and to foster a shared understanding between staff and students as 

to how academic judgements are made. 

 

10.2. Formative feedback can take various forms, including tutor-provided feedback, 

tutor- guided self- assessment, peer assessment and whole-class feedback. It is 

expected that each module will have several formative activities throughout the 

teaching period, which shall include at least one formative assessment where 

personalised feedback is provided. 

 

10.3. Feedback from formative activities, carried out in class, must be provided 

immediately in class (i.e., during the period of the formative activity) and 

reinforced 
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¶ Oral Assessment 

¶ Viva Voce 

 

11.5. Group Assessments 

11.5.1. Student participation in assessed group work 

11.5.1.1. The purpose and educational rationale for assessed group work 

(including the benefits of group working skills) should be explained to 

students in advance of participation, including an explanation of how 

such activities contribute to the intended learning outcomes of the module 

and the function of the assessment. 

 

11.5.1.2. No student should be disadvantaged through the use of assessed group 

work, and tutors should ensure that mechanisms are available to enable 

all students to take a full and active part in the group activities and 

processes. 

 

11.5.1.3. Tutors should make reasonable adjustments for students with a declared 

disability to enable fair and reasonable assessment of the learning 

outcomes being assessed by group-based activities. 

 

11.5.1.4. Students should be given sufficient advance notice of planned assessed 

group activities to help them to prepare and to raise any queries or 

concerns at an early stage. For certain students, it may be necessary to 

consider alternative ways of meeting the learning outcomes in cases 

where, even with additional support, the student would be unable to 

interact appropriately with other students and contribute to the group task 

(particularly where this might have an adverse impact on their own 

performance and/or the performance of other students). Alternative 

forms of assessment should ensure that learning outcomes continue to 

be met and might include additional individual written work and/or 

presentations on a one‐to‐one basis with the lecturer. 

 

11.5.1.5. Procedures for students to be able to raise concerns with lecturers about 

group member involvement should be communicated to students in 

advance of participation. 

 

11.5.2. The marking of group work 
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faculty must look to provide an alternative opportunity to demonstrate 

achievement of the relevant learning outcomes. 

 

11.7. Scheduling of Assessments 

11.7.1. The scheduling of assessments should be carefully planned, to avoid 

assignment bunching, allow sufficient time for formative feedback to be given 

and reflected on before subsequent assessments, and enable students to 

time to prepare adequately. Feedback on summative assessments should be 

given within 15 days of submission of the work and includes time for second 

marking and internal moderation. 

 

11.7.2. Assessment schedules should be provided to students in advance and no 

later than at the start of each module. Once provided to students, 

assessment schedules should not be varied except in exceptional and 

unforeseeable circumstances. 

 

11.8. Marking and Moderation 

11.8.1. Marking shall 
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student work independently of the initial marker. The Moderator must not 

have been involved in any of the initial marking of scripts. The Moderator 

shall either:
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reflects the achievement of the student mapped against GBS grade 

descriptors. Module marks shall be the appropriately weighted average of the 

marks given for each element of assessment. The module mark shall be 

stated 

/
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similar programmes at other higher education institutions and to safeguard 

academic integrity. This is achieved by testing the robustness of the 

assessment processes, ascertaining that students are treated fairly within 

these processes, and by reporting systematically and objectively to the 

relevant faculty. 

 

11.13.2. The External Examiners are required to make a set of core judgements 

which will assist the faculty in: 

¶ verifying by reference to relevant indicators (for example, the 

Framework for Higher Education Qualifications and subject 

benchmark statements) that the academic standard set for each 

award is appropriate to its level; 

¶ confirming that, in measuring the standard of student achievement in 

each award, it is comparable with other higher education institutions 

offering an award at the same level; 

¶ determining that there is congruence between the stated learning 

outcomes of each programme and its assessment methods is 

maintained; ensuring that all aspects of the assessment process are 

conducted fairly, consistently, and accurately in accordance with 

programme and GBS’s Academic Regulations. 

 

11.13.3. In addition, External Examiners are required to carry out the duties that will 

enable them to fulfil the role, as summarised below: 

 

11.13.4. Curricula, assessment design: 

¶ ensure the programmes/modules are coherent and are in alignment 

with internal and external frameworks; 

¶ comment and provide advice on matters of curriculum content, 

balance and structure, in so far as these affect the programme 

academic structure; 

¶ scrutinise and approve the draft assessment requirements and 

ensure that assessment criteria and marking schemes are set at an 

appropriate level. 

 

11.13.5. Assessment and marking: 

¶ moderate the sample of internally marked and moderated work in 

/


/


19 

 

 

/


20 

 

 

 

12. Diagnostic Assessment 

 

12.1. GBS may use assessments to determine how well a learner is prepared for a

a
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14. Academic Misconduct 

 

14.1. Academic misconduct of any kind is unacceptable. Assessments should be 

designed to minimise the opportunities for students to deliberately cheat. Those 

marking student work should be vigilant and any suspected academic misconduct 

should be referred through the GBS Good Academic Practice and Academic 

Conduct Policy and Procedure. 

 

15. Extenuating Circumstances 

 

15.1. GBS recognises that, on occasion, circumstances beyond the control and 

reasonable foresight of a student may negatively impact on their performance in 

an assessment. Such circumstances are covered by the GBS Extenuating 

Circumstances Policy. 

 

15.2. Faculties must provide clear guidance to students on how they should apply for 

consideration of mitigating circumstances, when they should submit their 

application, how their request will be considered and what types of circumstances 

constitute ‘mitigating circumstances’, as set out in the Extenuating 

Circumstances Policy. 
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Definitions 
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Formative activities: a set of structured activities designed specifically to help learners 

to reflect on and measure their learning. Feedback is provided during 
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External Examiners: academics or other suitably qualified and 
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